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English - Whole School Plan

1. Introduction

Mmn} GvYx Y! C¥FCY¥Fd at “mF 1Ykk zk 11 zx SmYIF . M2L ax =>YU;0xF ayACT Mm! ¢znbx n} nx Fxdfd "z
1O dT “FYbmT¥] nx “mF¥ nxdn@ndOYv GvYxxax 1 kz¥ . xhnim Yxd "z £X]C¥F Y bzxiny £ YEC¥zYbm ax "mf
“FYbmix 1 zk “mF _x hn'm bO¥bOOWI 6 Yv!Z “YuF! 1x"z YbbzOx" “mF ¥Fen! Fd H¥wY¥ =YXIOY I F
*OWIbOOWl

Rationale

bx 117 zx SmYIF .M?LE ~ F Y¥F bzwwn ™ Fd "z “mF mzn! b dfdfizewFx zk Yw ¢O¢n! Yxd
WxIOYIFn} uft "z “mf dF@Fizew X" zk “mF bmnd Y! Y ¢F¥!zxd 6x df@fizenx “mi} ~ mzvf
Ibmzzv ¢vx kz¥ .xhnim ~—F mz¢Fi

o Mz afxftkn” “FYbmix 1 Yxd vFY¥xix 1 nx z©¥ jbmzzy

o Mz bzxkz¥w "z ¢¥ixnCvF} zk vFY¥xax1 zO wxFd nx “mF HéwY¥t =YXI0Y 1 *O¥¥bCvOw

o Nz b¥FY F Yxd werfwx ™Y hz¥F bOwbOvow nx “mF Y¥FY! zk ¥FYdnx IE ¥ nx IE z¥Yvvyx10Y I ft
CzF%E 1efmxIE Cmzxib! Yxd myxd™ ¥iax M1

2. Aims of the English Plan

T Yow "m¥zOIm “mi} GiYXE d¥Y™ X ©¢ nx Ybbz¥dYxbF ~1'm “mF H¥wY¥ =YXIOY I *OWboowt "z I f" 20"
ZO¥ YEE¥ZYbm "z vYxIOY I vFY¥hax 1T Mmn! ¢vYx — nw kz¥w “mF aY ! kz¥ “FYbmF¥D vzx1 Yxd ‘mz¥ ¥ Fiw
ey xoxax I

MmF HawY¥E =YXIOY I *O¥hOow Yiw! "z 10¢¢z¥" FYbmF¥! “zi

o fxYarf bmwd¥fx "z aOwd zx ¢¥nz¥ uxz vFdIT Yxd foecfinfxbf zk WwxIOYIF Yxd WXIOYIF
FY¥xax 1 "z FxmYxbF “m¥ wx1OY I vFY¥xax I

o  TxbzO¥YIT bmwd¥fx zk dnkkF¥Fx ™ vYXIOY 1} Yxd bOv'O¥F} "z af ¢¥zOd zk Yxd "z imY¥F "mfn¥
mP¥n"Y 1l

o ¥fbzIxnlf 'mf ndf @Y¥Y nzx nx FOCPufxbE Yam+ Yxd vYxIOYIF I +F — mibm bmnd¥Fx ayx1 “z
WXIOY I vEY¥xaxh nx jbmzzv Y] Y ki¥}™ 1 FC nx FxYamx ] "mfw "z EXIY T ax ¥RfeYX™ Yxd
WEYxix Ikev bzwwOxnbY 10 F ¥FY nzx ! m¢ 1

o Twa¥Ybf bmvd¥Fxd! OxnaOFxF!! at xO¥ ©¥x 1 “mf¥ YEC¥ Y nzx zk “mfi¥ mzwF Yx1OY It “mfi¥
Oxd ¥l Yxdixl zk WxIOY 1T Yxd di@f¥in+t Yxd “mfi¥ Yawi '+ "z O F dikkF¥Fx vwxIOY I FiE I} O¥F!
Yxd “zzi! "z bzwwOxmbY F T n'm ¢FzevF ax Y @Y¥F '+ zk bzx £t Yxd 'OY nzx!'

o  TxbzCO¥YIT Yxd FxYarf bmwd¥fx "z bzwwOxnbY f fkkfb 1®@fvx nx az"m "mF k¥, Yxd } Fozxd
WXIOYLT zk "mF jbmzzy Yxd “z bzwwOxbY F nx “mf¥ mPéa Y IF vWWxIOY 1T kz¥ Y @Y¥f '+ zk
co¥ezIF!

o TxYavrf bmwd¥fx "z kowt FXIYIF 1'm Yxd fxtzt Y ndf ¥YxIT zk ¥RFRYX™ Yxd wEYxix IkOv
mx10n* b Yxd bzwwoxnbY 10F Fo¢Rafxbf! —n'm ¢FF¥! Yxd Ydov !

o C¥zwz FY ¢zimef dnj¢zinnzx "z Y¥d} bzwwOxibY 1zx Yxd WWXIOYIT at kz} Féixl — n'mnx
bmvd¥EX Y wikFvzx | nx " F¥F; 7 nx Yxd Y vz®F zk vWx1OY I vEY¥xnx 1 kz¥ ¢F¥) zxYv FxtzewTx" Yxd
Fx¥bmwx T

o a¥zYdfx bmd¥Fxd; Oxd ¥ Yxdnxl zk 'mF z¥d "m¥zOIm Y ¥nbm @Y¥nF '+ K 'WXIOY I FoCcFinfxhf}
Yxd "m¥zOImkz | Fxl YX Y Y¥FXF}} Yxd YCE¥FonY nzx zk " mF¥ W IOY I} Yxd bOv ' C¥F} nx Yx
Fxvbmix I vFY¥xx 1 Fx@ézxwx 1

o TxbzC¥YIT bmnd¥Fx "z FXIYIF ¢CF¥ zxYwt  n'm Yxd "mixu b¥ibYwt YazO" Y a¥zYd ¥YxIf zk
LezufxE 1Y by FdE ¥ Fx Yxd wor wzdYy o1
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o 10CCZ¥ bmvd¥Fx "z dfefiz¢ "mf¥ wF¥Ybt Junw] Yxd FxYarf ‘mfw "z ¢¥zI¥F] ) Y 'mf¥ z X
FY¥xaxh ¢YDF ax z¥Yv Y 1OY IFE ¥FYdnx Yxd x|

o XO¥O¥F 1 mnx bmmd¥Fx YX Y Y¥FXF!! zk wWxOYIFE Ywz nx1 "mfw “z YCe¥Fony f Yxd
Oxdf¥}"Yxd "mf bzx X" Yxd | ¥Ob ©¥F zk vWxIOY I} Yxd YboOF Y aY b Oxdf¥} Yxdixl zk "'mf
mn}“z¥%+ ZK WX DOYIF! Yxd z mF¥ bov C¥F!T

MMF HawY¥E =YXIOY IF *Cnb©Ow 171 2O Yx twY IF zk bmid¥Fx Y! bzwwOxibY z¥ I
YEYAPRYIE ¥ ¥} Yxd "mixu¥it Yxd Y @ntizx Yxd ©xd ¥l Yxdixl zk ¢¥iwY¥t biY} l¥zzw! Y]
CYbF}  mP¥F bmvd¥Fx Y¥F FxYarfd "z ¢¥zI¥F} ) Y™ "mf¥ 2 x ¢YbF ax Fx@zxw x| Yxd
YRy nzx ¢!~ mbm Y¥F 10¢¢Z¥ 1@ FE FXIY Iix1 Yxd ixbv© @l

Broad Objectives, Content and Methodologies

MmF a¥zYd zatfo ®F!t bzx X Yxd wf 'mzdzizInf} kz¥ “mF “FYbmix 1 Yxd vFY¥xix 1 zk z¥Yv
VWX BOY I ¥FYdixD Yxd ~¥rnx ] Y¥F dF Yarfd ix “mn! dzb@wFx T . Ybm zk “mF!F Y¥FY ! ol
C¥FI X Fd Oxd ¥ "'mfF kz©¥ I"¥Yxd mFYdnx 1] zk “mF KFenlfd . xInim *C¥nbOOwWE Yxd
¥kfb ™! afl” bOWFX” ¢¥Yhbf Yxd ¢FdYlzI#l

3. Oral Language - Broad Objectives

MmF Yow zk “mn} ¢vYx n} "z ¢¥z@ndF Y |¥OL "C¥Fd | FrOFX nYv C¥z I¥YwwT kz¥ “fFYbmF¥] "z

fxYavf bmvd¥Fx “zi

Al 4Yix CvFY JO¥F Yxd kekmwx " kézw vYXIOY I F Yb i@+ FIIT 1ol FY¥ ‘mFwF WxIOYIF

I, fofize 'mFhYCYhn 't "z FOCF! ) nx O nzx it kFFnx 1 1E nwe¥F! nzx EndFY) Yxd

¥EYD nzx! ix ¥F1 ez F 7z ¥FYU Yxd iwY InxY¥: 10y nzx! “m¥z©Im “Ywu Yxd dnth@! hnzxE

Yxd ‘mf dfefizewFx" zkd Y

, TOFvz¢ kOFxbE FoeubixF!! Yxd bzxkndFxbf 1x bzwwoOxibY nzxi

A, Fofze n) Baxd Jum!EwxIOY T bzx®Fx nzx E 0zbYaOY¥E YF! 'mF b ¥F1¢zx ! f Yxd
WYXIOY IF wYxi¢Cvy 1zxi Appendix 1: Vocabulary

4. Reading -Broad Objectives

MmE Yow zk “mn} ¢vYx n} "z ¢¥z@nd T Y ["¥Ob O¥Fd Yxd [ FrOfX 1Yy ¢¥z I¥YwwT kz¥ “FYbmF¥)
"z FxYavf bmvd¥fx “zi

Al Fofuize ¥FYdnx 1 kiOFxb: ‘m¥zOIm ¢¥ix" Y~ Y¥FXFIIE emzxfwib Y Y¥FXFLE ™ z¥d nd X TkibY 1zx
Y FInF! Yxd 'lm” @zbYaCvY¥+] Appendix 1: Vocabulary/Appendix 2: Phonics

al , fofuiz¢ “mh¥ bzweFmexizx Yxd YxYix by I"¥Y FInfl] Appendix 3: Comprehension
Strategies

I .°¢Yxd "‘mf¥ OxdF¥!"Yxdixl Yxd ©!Y 1T zk I¥YwwY¥ '+x7Y° Yxd ¢Oxb ©Y 1zx] Appendix 4:
Grammar & Punctuation

al , Fofiz¢ “mfn¥ YEC¥Fony 1zx zk “mF ¥bmx !} Yxd di@ ¥l s zk ¥FYdix 1 wY Favil

Al CRufxbT “mF CvFY IO¥F Yxd konwTx™ "z af 1YixFd k¥zw ¥FYdix

DEAR Time
*mva¥EX Y¥F I@Fx zCCz¥ Oxnnf} "z jFvfb™ ¥FYdixl wY FYy Yxd ¥FYd kz¥ CvFY O¥F kz¥ Y
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10 YixFd ¢Fzd dovaxl “mF dY+l

Shared Reading/ Buddy Reading
LmY¥Fd KEYdix] —1'm ¢Y¥FX WUz 'mP¥ byY 1! ol bzzydixY Fd a+ “mF }Ykki YOdd+ ¥FYdixl “z “Yuf ¢vybF
af ™ FFx ;6 Yxd g'm *uY!! Yxd L6 Yxd A'm *vY !t ix tomzzy £#FY¥ ayAClayl

LT bOWFX vx 1x O F ixbvodF A°kz¥d KEYdix 1 MFFE ;H KFYdFIE I *Y'E *zxx )
Yxd , Yxdfinzx =YOxbmF¥ azzu'l *vY!! xz®F! Y¥F YOYnYarf kizw “mF na¥Y¥+l Appendix 5 -Novels

School Library: X i
Tw by )! 1¥zO¢! "z @ndn “mF tbmzzy wayyy+ — FFul *mivd¥fx L b a azzu! fYbm ™~ Fful A 1¥Ydfd ¥FYd ¥
Yxd A na¥Y¥+ azzu a¥FYdix1 kz¥ ¢rFY1O¥Fa

5. Writing : Broad Objectives

MmF Yow zk “mn} GvYx n} "z ¢¥z@ndf Y | ¥Ob "C¥Fd Yxd | FaOFfX nYv ¢¥z I¥YwwT kz¥ “FYbmF¥}
"z FxYavf bmnd¥Fx “zi

AT T F brFY¥it bz o vt Yxd kioFx vl

I NIFY ndf¥YxIT zk @zbYaovyy

N!F I¥YwwY¥ Yxd ¢Oxb OY 1zx Y¢e¥zeY firl Appendix 4: Grammar & Punctuation

Ty fax Y T 1df OY0T £ zk IFx¥F) FxbzweY! D dikkPex ] +rFIE covez ! Fit

YodnFxbF! Yxd vf®fy zk kz¥wYui '+l Appendix 6: Writing Genres

_2CRUFxbT zeez¥ Oxif! "z dfefize C¥FIFX Y 1zxt Fdixl Yxd ¢Oamtmixd Jumw!T

XIYIFax bzwYazyy ®©F —¥ixl Fo¢fafxbf!T Appendix 7: The Writing Process

Foi™ Yxd ¥FA¥YK™ ¥ nx DT NIF bzdf '+ Fw "z Fdi™ Yxd Mk bz®Fb™ — z¥ul Appendix 8: Marking
Scheme.

,TOFzE Y mlm 1 YxdY¥d zk ¢FxwYxmel *mvd¥Fx —w af "YoIm™ tzoxfd ~ ¥ x|

kézw A} Uaxd bvy 1T m™ ¢i0Ud Y YiotkYwzxinfUsF! zO¥oF LU kimYxd ¥ nx dUixdFoim wiiiCUazzu!
HYF bY@ Ibwic” "z af ©'Fd nx xkYx™ by !

>

C
—_—)

C
—_—)

oo 2,

O
—_—)

Cl *mmd¥Fx nx &'mUA M buy ! —w af IOFX Yx zE¢z¥ Oxit "z za Yax Y ¢Fx wbFxbfl *mud¥Fx dz xz”
O 1CCFE X FYd "t bz!! 26" “mF z¥d Yxd ¥ f “mf bzt~ 2¥d Yaz®f z¢ afhidf “mf
oz

6. Spellings

KFIOYY biY ! “nwf —tw af “twF Yarfd kz¥ “'mf FYbmixl zk [¢Fanx] ¥y FInfll TF OFF ;znt 4¥YwwYY kz¥
“mE FYbmix 1 zk YeFanx D Y FInFIT AV VAY biY I OV F mE xF 1Y zx SwY IF LeFmnx ] ) zzul 30¥ m¥
dnib©! nzx! “z “Yuf ¢wbFax ;Yx ayay —i'm &'mig m bvy 1} FYomF¥! "z bzwerf F mf T mzvf tbmzzy
Lefunx | azzu C¥zI¥YwwiT LeFunxd! Y¥F YIFF ™ FFuet @nY 3¥dY+ “F1 1T *mvd¥Fx mY@F YbbF!! "z Yx
zxnxF ¢¥z 1¥Yww it | ¢fux D ImFdibzw “z 10¢¢z¥ " mF vFY¥xx ] zk 'Funx ]! ax Yx nx FEYD O FUkOX ~ Y+

MmF bzx®Fx nzx zk L¢Fwx] ~w af YomiFefd ¢¥z I¥F! e fv: ‘m¥zOIm Y wov ndnwFx nzxYy YE¢¥zYbmi
Mmn! ~nw nxbvod i

zixunx D jefx D n'm "mF df@fizew X" zk ¢mzxzvz InbYv Yxd ¢mzxfwnb Y Y¥Fxf}}

=nxunx b 1 i'm zxJFYxd iw

)Owdnx1 ©¢ Y aYxu zk bzwwzxit ©jfd ~ z¥d)

S5Y@nx 1Y ¥ibm FoCHATXbT zk FX@MzxwTX Yy C¥ix”

*zwennx ] —z¥d ~ Yw) Yxd ¢F¥ zxYy T z¥d aYxult FIIT ¢ R zxYy xYwFLE vzbYy ¢vYhF

XYWTFIE 1Y zxYy ™~ z¥d!


http://data.cjfallon.ie/resources/gwtf-handwriting/index.html#!/books

o NjnxI dib nzxY¥if} Yxd "mf}YC¥O, T}

Niaxd ¥y FInf! 10bm Y!i
Al H¥Fdnb 't vzzuk 'Y+ bz®F¥E ¥ ft bmFbu
al >xfwzxib!
Al Kmt'mw Yxd ¥mtwF
*¥fYzx zk  z¥d | FY¥bmF)
Idf wiwzif,
L¢fwnx 1 a©danf,
Y¥FYuxl  z¥d| X'z jtwYarF)
CYHF¥Y nzx zk'mf - z¥d

—_—)

Oy O, 2, 2

- Y Fozwnxd kYwmnY¥  n"'m bzwwzx | ¢Funx 1 ¥Ovf)
- ThbF¢ nxl Yee¥zonwY f | CFanx ] nx b¥FY e f  ¥nxl

Use of Dictionaries

L0 nzxY¥4F! " iw af ©!Fd k¥zw k¢! U Fozxd biY ! 3z¥wYy tw  w af dfez Fd "z “FYbmix ] “mF bmnd¥Fx
mz~ "z OVF Y dib nzxY¥+ bz¥Fh v+l 3z¥ ‘) CO¥CZ ! FE Y bmwvd k¥rFxdvt dib nzxY¥: —w af Mrfofd Yxd
¢¥zOndfd ax “'mF 1bmzzl 3Ywzxi! *mvd¥Fxp! Ackz¥d , b nzxY¥E ttm dinzxi

KYxD AYxd KYxl g mw Yvjz mY®F jzwF biY |} bzenf} zk Y wz¥f jz¢mn nbY fd dib“nzxY¥+ Yxd Yx
Yeeyzewy F “mFIYEO!E Yxd ¢Oen! —w af FxbzC¥YIfd "z O F “mF!fi

Curricular Planning

1. Language:

The two fundamental principles of the English language curriculum are:

e Children learn language and learn through language (Curriculum p. 3)

e Language learning is an integrated process in which it is difficult to separate the functions of
oral language, reading and writing. For example, a lesson in oral language may have related
activities in reading and writing and may also address a number of strands e.g. Competence
and confidence in using language and Developing cognitive abilities through language
(Curriculum p. 2)

MmF “m¥FF 1¥yxd! zk A¥Yn Y OY IFE KFYdix D Yxd T ixMEY! z© wxfd nx .xhnimi TddinzxYv LOCEzY

=Y Yy dayy AL ¥FwYix OxbmYxIFd Y! dz Yw zk “'mF bzx X zatfo e F! T MmF bzx Fx* zatfo 10F! kz¥
FYbm I"¥Yxd Y¥F ¥FCHF X Fd Oxdf¥ ™ z bY Flzuf! i dfefizewrx” Yxd tum!l

2. Strands and elements

Thyz!!“mf ¥Yxd) zk z¥Yv i BOY HFE ¥FYdnx T Yxd — ¥ nx I “mF frfwFx ! dfibviaf £y wx1OY I F
FYdax Il . Ybm FrfwEx mY! Y I zk =FY¥ax] A bzw it~ mbm df!b¥iaf wez¥ Yx vYxIOY IF vFY¥xax|
X “FAw! zk bzxb e IE dnl¢zirnzx! Yxd Jumw!l

The elements of language learning across each of the strands are:
1. Developing communicative relationships through language
2. Understanding the content and structure of language
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3. Exploring and using language.

Elements Oral language Reading Writing

*Z2ZwWwOxnbY nx1 XY HRw X Ewd Fxx 1 Yxd XIYIHFwEX XIYIHFwEX
Y B nzX ax X nzx Y X X 1zXYn '+ =>Z0Y 1zx | X FX nzxYw '+ >2z"18Y nzx
®f¥aYy wiwz¥ti LznYv Yxd bmzibf ¥ FFRYXbTa Yxd bmzibF AR FRYxbfE

bzx®Fx 1zx} Yxd

Y Y¥FxF]l zk Z'mf¥)

S FFRYXbFE “O¥xV Yunx It
o8 Yxd ¢Y¥Yux1©Onj b
junw;a

CO¥CZ ! FE YOdiFxbFi

Nxd ¥} "Yxdnxl

LFX"FXbT | ¥Oh "O¥F Yxd
I¥YWwY¥ 3} £X 7Yt
wz¥¢mzyz 144 Thalnjnnzx
Yxd O} F zk z¥Yv ®zbYaOvY¥+
A FwWYX b IE @F¥aYy whwz¥
Y¥7hOvY nzx jumwja

, Fwzx ¥y nzx zk
Oxdf¥}"Yxdnx1 &]FwYx b} &

*Zx®FX zx| zk ¢¥x”
awFYxix |l Yxd

X FECYF Y nzx zk
“FoUmO! Y 1z x4

Hmzxzvz InbYv Yxd ¢mzxfwwnb
Y Y¥fxf}] Hmzxnb} Yxd
~z¥d ¥fbzIxnnzx
avvemYaf b ¢¥axndvit — z¥d
dFx nkibY nzx | ¥Y FInf}é
KFYdix1 ®@zbYalvY¥+

a1 fwYX'ibja

*Zx®FX nzx| zk ¢¥x” Yxd
TEX FXDT | YOh O¥F &)XY 4
Lefwnx ] SzbYalnY¥+

4 fwYxX1bja

-°Cvzénxl © Njnxl

KfaOf}"] Yxd oOf} 1zx|
*Y Flz¥n; Y zx K funx1
Yxd fiYaz¥Y'nx 1 &xY¥Y e f
“FO Yxd ¥ ¢zx | A HiY£kOv
Yxd b¥FY1ef O} F zk
WXIOY I &Y T} 'mF b
diwfxinzx zk wwx10Y 14

HoO¥CzZ )t 1Fx¥F Yxd @zibf
&Y Y¥fxF)} zk YO'mz¥);
CO¥CzZ i *Zzwe¥fmTx jnzx
ibzwe¥FmFx nzxE fFo
ZEIYXn Y 1zxYv | ¥Oh O¥F
Yxd kn°Yoe ¥y Flnf}
3OFxbt Yxd | ik bz¥fh nzx

HoO¥CZ )t 1Fx¥F Yxd @zibf
Al Fx!F zk ®znbfE Y 'mF b
diwtxjnzx zk “f°§ T¥ xl1
(3%40) HHECHYS M40 i #:
1 ¥Oh O¥F} Y WYXIOYIT
¥ P KF ¢zx| T Yxd
YO mz¥} nx X" YO 'mz¥);

bxkz¥wY 1zx hénx It AYbbO¥Yb2f kiOFxbt Yxd CO¥CZ!F Yxd ¥F! Czxanx 14
feevyxYnzx Yxd wTYxnx 14 5Yxd ¥ x| afInann 4
tO} nkibY nzx &F° ¢z i z¥+
“Fory , Fibwic nzxt
C¥Fdibnzx Yxd ¥fkvfbnizx

3. Planning, teaching and assessing for learning

MmT H¥iwY¥t =YXIOY IF *C¥inbOOw mive} “FYbmF¥] "z 10CCz¥ bmvd¥Fxd} v IOY 1T vEY¥xnx1 Yxd
dfefizewx” “m¥zOIm “mF ¢¥zbFl! zk ¢vyxxnx 1E “FYbmx 1 Yxd Y1 IF! Inx D kz¥ vEY¥xax] nx .x Dnlmi 3z0¥
¢Y¥') bzwezxFx 14 zk 'mF HYwY¥t =YXIOY I *O¥bOOw — z¥u "zIFmf¥ "z j0¢ez¥ "FYbmFy¥}b

S xxax IE“FYbmaxh Yxd YIHFH WX kz¥ WxDOY I vFY¥xax I =FY¥xax ] AG bzw it H¥z I¥F} izx *zx 1xOY
AV CCTXAHE . YWEVF! zk bmvd¥Fxd! vFY¥xix 1 Yxd dFefizewFx E Yxd LOCCZY =Y Yy kz¥ “FYbmP¥

Mz mPE “mF =Fy¥axl AChzwT) Yxd “mF HYZI¥F! nizx *zx 1XOY ¢¥z@ndf nwez¥ YX™ ¥FkF¥Fxbf ¢zix !
kz¥ “FYbmP¥! "z ¢vYx kz¥ Yxd wYuF tod 1 Fwx"} Yazo't bmvd¥Fxd! vYx 1O IF vEY¥xax 1T Mm¥FF "¥Ybufy

bmvd¥Fx —w af JFrfo Fd "z ¥FC¥F) I mE m¥FF dikkP¥EX T viRFY) nx “mE biy ) 1¥zzwi FxYanx ] “Fybmf¥) “z
dfond zx “mf xF° 1 F¢! nx “FYbmix 1 Yxd vEY¥xax 1 "z mfve bmwd¥Fx ¢¥z 1¥FL L ix . x hnlml

4. Assessment and Record Keeping

MFYbmT¥! Y¥F FxbzO¥Y1Fd "z O'F Y 1dF ¥YxIF zk Y IF  wix wi mzdzizInf! '0bm Y
o MFYbmF¥ za| F¥RY 1zx;




o MFYbmF¥ dfjnlxfd “Yju]

o LiweF ¢¥ztfb|

o Kfjc¢zx|f} ‘mf bmvd wYuf} "z oOF| nzx Yxd Yx} ¥ }1"OY " 1zx]
o *mnd CY¥nbn¢Ynzx

o X F¥Ybnzx Yxd ¥FYbnzx zk "mf bmwd

L YxdY¥dn!Fd £ Y¥F Ydwixn! Fefd 1x =Y+ zk FYbm £FY¥H *O%Fx vt~ FOIFd “mF , ¥owbzxd¥Y KFYdixl
MF! k¥zw AP g'm bvY 1T, zvbm !t 1E ) Fknfud 6xkYx™ T HFY WX HYzkiFLE “mF HwY¥+ Lbmzzy
PHFWEXT <1 Yxd ;zwt Hmzxab! YHFH WX YEF Yol z ©1Fd 1x ;Oxnz¥ brY 1R 30% mF¥ Ib¥Fhxax I
dnYIxz !} b Yxd bz Ixn i@ F “F1ix 1 o} bYWafd zO mk xFof! Y

5. Children with Additional Needs
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Appendix 1 P Vocabulary
Basic Sight Vocabulary for Junior Infants to 2" Class

BASIC SIGHT VOCABULARY
JUNIOR INFANTS

Y mf zZX
Yxd 6 i
Y X 1Y
YX n ‘mf
Yoy - e
anl nuf “mn;
bYX wf 'z
dyz wi o¢
dz dz - f

Nouns — Junior Infants

a¥'mdYz az°® 1Yuf
bY¥ dyz 1bmzzy
10X
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BASIC SIGHT VOCABULARY
SENIOR INFANTS

Yw myY} XZ
Y¥F mY®F CiY+
y! mf ¥Yx
af mf¥ ¥Ox
ad” mF¥f ynd
dnd miw imf
dzl m| 1Z
kz¥ nk “mft
k¥ézw mzO}f Y]
It e T e
1z WYX m
mYd XZ" +70

Nouns — Senior Infants

az+ fll In¥y
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BASIC SIGHT VOCABULARY

First Class

zk
z0"
bzOvd
“mfw
+f]

Yiu

aof

Yaz©"

mz

"oz

Tof¥:

kz©O¥

“min¥

YK ¥

vFr

VZZU

“mfx

“mfx

zxf

bzwf

(0] g

ndf

¥fd

Y¥zOxd

uxz

1z

CVF+

Y Y+

mf¥f

mfv¢

“mf¥f

i vF

my”

~ z0Owd

vzxl

Z®FY

1zzd

—vy"

Wlm”

“Yuf

towe

zvd

“mnxu

wYuf

13

rzwf
dz x
¥
S
bYwf
+70¥
to}”
YX+
dzxp”
¢o"

~ mf¥f

I¥Ffx

bYw
¥Yx

1znx1



afkz¥f

affx

xFOFY

“zdY+

Nouns — First Class

bz

dzz¥

KY “mf¥

1Y¥dfx

mfyYd

wz 'mf¥

CY¥'+

és HFF

a¥z X
“Yw
fY”
wY+

Lo fx

¢nl

dObu
kFf
I1zzdVatf
mw
xYwf

¢nl

1zx1

+fwz

YIYnx
r7¢
film”

Wik

dzl
KY¥w
knjm
1¥Y),
mzwf
xf}”
¥Ynx
imFfe

“twt

14

kn®F

z¥

mz

zkk

bzvd

¥zOxd

dzw

kY¥w¥

IYwf

mYxd

wzxf+

xnlm”

x|

E
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BASIC SIGHT VOCABULARY
Second Class

“fw wobm
S z¥ kn¥ 1™
WO vy
“fX dzf;
CWf YooY
12ZX wYdf
z¢fx mY;
©; “m¥ff
mzvd aot
Yf kOw

o f kY}”
¢ibu me¥"
unxd az'm
kYw bY¥+
¥fYd mt
SYim imz
KY¥ n@F

uffe

avYbu
a¥ixl
d¥ixu
¥Ox
knxd
26"
kOxx+
‘mz}f
1Y+

cOw

d¥y

15

Inef
xf
mf
I1zf,
zxbf
1Yef
ZXt

af Y
- Y¥w
dzxf
nim”
bo"

~ mbm
Oxdf¥
kzOxd
afbYO, f

brFYx



Nouns — Second Class

afw
a¥z'mf¥
bzY"
kizz¥
Cb O¥F
imzf
“Yarf

Y+

aft
Y F

wYxz+

and
bmYn¥
hz¥x
kz ¥
¥Yaan”
ooy
“mix1

“xd

©¢zx
“mYXu

imYw

azy”
bmnbufx
f+f
wz¥xix|
¥zanx

1 nbu

~ Y'bm

T xdz
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“mflf
“ZIfmf

WYOIm

a¥fyd
bmnvd¥Fx
k¥
CYCT¥

I Ffd
|¥FE
YR

zzd



2nd 3rd 4th 5th 6th

Word Webs g b

Word Families v

Definitions v v v v v
Rhyming Words v v

Time Words v

Alphabetical Order v v v

Context Clues v v v v v
Word Origins v v v v
Similes v v’ v
Homaophones v v v v
Connotation v

Synonyms v v v

Compound Words v v v v
Homographs v v v
Using Examples v

Dictionary Entries v v
Prefixes v v v
Antonyms v v
Exaggeration v v
Suffixes v v v
Analogles v ¥ ¥
Using a Dictionary v

Puns v

2nd 3rd 4th 5th 6th

 Figurative Language v
' Shades of Meaning v

Metaphors e e

ldioms v

Examples and v
' Non-examples of Words
| Visualisation Strategies v
Alliteration and v

| Assonance
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Word of the Week *mx k¥zw axd Y g'm "z vFY¥x Y Tz¥d zk 'mf TFfuV Yiw "z a®d ®zbYaOvy¥+l
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Appendix 2 b
Possible Programme for Phonological Awareness Development

In the Infant classes, children will be enabled to:

Yrfxd HewYarf! FIT ¢z! OwYxt avybulankd: ~—nxUdz ™t dzbU z¥ endUfUz 071
*YCE YWEE "YE zO" “mF MwYarf! nx & Yxd A twyarf T z¥d!

Kfor F ¥mrwFLE 1zx1E "z DOF b F¥! Yxd Ywn FeY 1zx J Fx FxbF!

Nxd ¥ Yxd “mf wEYxaxl zk “Faw! 10bm Y! — z¥dE vF £ v F¥ XYW FIE vF ¥ 1 zOxd
X Tkt z¥d} "mY” ¥mrwF

LO¢Cv+ Y ¥mewnxl — z¥d kz¥ Yxz ' mF¥

LOCCwt Y —z¥d "mY" mY} "mF }YwF axn'nYv jzOxd Y} Yxz'mf¥

Kfbzxn f Yxd xXYwT "mfvE ¥} zk “mf Yv¢myaf”

LhizhoY FaxanYv jzOxdjix — z¥d}  mmvF ¥

MYC Y ¥mt"'mw ax ¥F}Czx F "z "mF jtwYarf) ix Y z¥d

,18ndF ] ¢zufx bebt bh®b ~z¥d] X"z zx | " Yxd ¥wF

6kt k¥ Yxd vy} 1zOxd ix Y j¢zufx  z¥d

6d Xkt “mF wdiYv @z funx j¢zufx beb  z¥d;

Yvfxd a z¥ A ¢mzxfw ! FTIT YV EavkE byl

, T Faxinyy ' zOxdUemzx Fw T kizw — z¥d! 1T 1zvdUzvdE a©! 00! T

In First and Second Classes, children should be enabled to:

NIF YXYiz I+ "z Lo fw OxkYwnnY¥ — z¥d) & 'Yuft ¥yuf avuf 14

6dFx Tkt Yxd arfxd zx! " Yxd ¥mswf nx ¢mzxF hYw ¥FIOYY — z¥d! &4 Yk aloxEt !Yzvd Fba
vfxd &k A z¥ & emzxfw ! "z wYuF ¥FYv — z¥d! Yxd xzx! FxIf z¥d]

Kfbz Ixn' F bzwwzx Fxdix 1t 3/FdE Vit Inx DE VR VL3

In Third to Sixth Classes, children should be enabled to:

o *zX'1XOF "z ¥fknxf "mf¥ Yaw 't "z Fxbzdf Yxd dfhzdf  z¥d} ¢mzxfwibYwt
o GdFX Tkt bzwwzx C¥Fln°f) Yxd |Okkn°F] Yxd mz  “mF+ YkkFb" wYxnx|
o ) fhzwf ¢¥zkibnfx ™ ix vEY¥xax 1 “z ¥FhzIxn) F Yxd ¢¥zxzOxbf ~ z¥d! at Olnxl ¥zz" ~ z¥d !t
C¥FlieFIE tokkn°F! Yxd !+wYanbY nzx
o NIt 'mF ¢¥zxOxbnY nzx uf+nx "mf db nzxY¥+
Appendix 3

Phonics Programme

-Yom biY ! FYbmB¥ mY! Y bz¢+ zk “mF Hmzxib! Hez IYYwwF ¥RFRYX™ “z “mfF by ! vFOfil

Appendix 4
Teaching Comprehension Skills
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Teaching Comprehension Skills and Strategies

Use the following tips to provide support to students when teaching comprehension skills and
strategies.
Step |: Select a text

Consider reading level, genre and interests, and connections when selecting a text for
comprehension work.

Step 2: Explain the skill or strategy

Explain what the skill or strategy is and how it assists comprehension, providing examples to
illustrate and make connections to background knowledge ond prior learning.

Step 3: Model the skill or strategy

Use reading aloud, visual aids and strategies such as ‘think aloud’ to help students understand
and relate to the skill or strategy.

Step 4: Provide guided support

Ask the students to apply the new skill or strategy to a text, providing resources and guidance to
them as they work.

Step 5: Monitor independent practice

Allow the students to apply the skill or strategy with decreased support until they are working
independently.

Step 6: Reflect

Seek feedbaock from the students on how using the skill or strategy has helped them to
understand the text.

Comprehension Skills in Infant Classes:
*mvo¥Fx 'mzeévd dfefiz¢ tumw! axi

o aOf] nzxnxl

e C¥fdibxl

o wYunxl bzxxfhnzx}

o !ToOfxbixIi

Comprehension Skills in Senior Classes:

(Detailed descriptions and examples of Comprehension Strategies from pg. 34 - Literacy Leap
teachers Manual - folensonline.ie)
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Skills and Strategies -

2nd 3rd 4th 5th 6th
Questioning v v v v v
Prediction v v v v v
Making connections v v v e v
Visualising v v ¥ v v
Declunking v v v v v
Clarifying v v v v v
Sequencing v v v e v
Determining importance v v e v
Inferring v v v
Cause and effect v v v
Compare and contrast v v v
Synthesis v v
Story structure v v
Summarising v v
Maonitoring comprehension v v
Distinguishing fantasy from realism v

Comprehension Skills Explained:
Questioning

Explanation

Readers often have questions about what they are reading. They might want to know why
particular words are chosen by the writer of the text, or they might want to know why the writer
chose a particular subject.

Although readers cannot contact the writer directly for answers, they can still benefit from using
guestioning os o comprehension strategy. By asking themselves and each other questions while
reading, readers can delve more deeply into a text and enrich their understanding of what they
are reading. Questions can be created and prompted by both teachers and students.

Purpose

This strategy helps readers to:
= Construct meaning » Find specific information
= Enhance understanding = Discover new information
= Find answers « Clarify confusion

» Solve problems
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Prediction

Explanation

When reading a story, readers often want to know what happens next. They may even have an
idea of what might happen, based on whaot they have already read, or on other things they have
read and experienced.

Prediction can be used as a pre-reading strategy to gauge expectations and preconceptions of
o text based on information such aos title or book cover, and also to elicit prior knowledge of a
topic. Using prediction during reading encourages readers to anticipate what comes next as a
way of engaging actively with and adjusting their comprehension of the text as they read.

Purpose
This strategy helps readers to:
* Engage with the text
= Create a sense of anticipation

» Find answers to questions

Adjust comprehension of the text

Build own opinions and awareness

Making Connections

Explanation

Readers always bring their own frame of reference and experience to what they read. Making
personal connections with what you read is a very powerful comprehension strategy, as it
activates prior knowledge and helps readers to make sense of the text on their own terms.

Connections can be made to:
= Something in your life (text to self)
= Another text (text to text)

= Something occurring in the world (text to world)

Purpose
This strategy helps readers to:

* Understand character feelings and motivations behind their actions

Reinforce knowledge by creating connections with own experience

Set a purpose for reading

Improve focus

Aid memory and comprehension
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Visualisation

Explanation

To visualise is to create a picture in your mind. In reading, visualising is a great way to ‘see’
something in a text, whether it is a scene in a story or a mathematical problem.

(zood readers automatically visualise what they read before, during and after reading. This
visualisation may be based on senses, emotions, prior knowledge or all three. Visualisation
helps readers to immerse themselves in the text. It also helps them to draw conclusions, recall
details and develop their imagination.

Ideal texts for this strategy include descriptive writing (fiction or non-fiction) and poetry.

Purpose
This strategy helps readers to:
= Create mental images from words in the text
» Enhance meaning with mental imagery
= Link prior knowledge to the words and ideas in the text
= Place themselves in the text
= Strengthen their relationship to the text

* Engage their imagination
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Declunking

Explanation

When skilled readers encounter unfamiliar words - ‘clunks’ — in a text, they use ‘declunking’
strategies to determine the pronunciation and meaning of the words.

Declunking strotegies focus on two areas:
* Decoding words (using prior knowledge to decipher parts of the word)
= Looking for context clues in the surrounding text

When choosing a text to teach this strategy, ensure the text is at an oppropriote reading level
but contains some words and phrases that students will not have encountered before.

Purpose
This strategy helps readers to:

= Practise self-monitoring while reading

Work out the meaning of new words and concepts

Improve vocabulary

Improve analytical skills

Read more smoothly

Clarifying

Explanation

(Good readers monitor their understanding of what they read as they are reading, checking
that everything makes sense. If something does not make sense, readers can use clarifying

strategies to detect the part that is causing difficulty and restore meaning and comprehension so
reading can continue.

Many of the strategies in this resource book can be used as monitoring or clarifying strategies,
for example, questioning, summarising, declunking and sequencing.

Purpose
This strategy helps readers to:
* Practise independent reading skills
= |ncrease confidence in reading ability

= |Improve self-monitoring ond understanding

Think logically

Develop deductive skills

Engage more with the text
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Sequencing

Explanation

Sequencing refers to the identification of the components of a story, such as the beginning,
middle and end, and to the ability to retell events from a story in the order in which they occurred.

This skill is relevant to narrative fiction, but it is also a key strategy when learning to read
non-fiction such as newspaper articles and historical accounts. Sequencing is also a key skill in
maths and science.

Purpose
This skill helps readers to:
= Derive meaning from o text
* Follow descriptions of events and narratives
= Develop a sense of causality and couse/effect
= Organise information logically
= |mprove comprehension

= Retell o story in the correct order

Determining Importance

Explanation

When reading, it is important to be able to distinguish essential from non-essential information.
This skill is relevant to all types and genres of reading and evolves as reading skills develop.
The reader's prior knowledge and experience is also an important factor as these influence what
they believe to be important in a text.

Good readers look for clues in the text, they also use their own instincts to identify the relative
importance of different components of a text.

Purpose
This skill helps readers to:
* Remember important information
= Learn new information and build background knowledge
» Distinguish what is important from what is interesting
= Discern themes, opinions or perspectives
= Answer specific questions

= Determine the writer's messoge and purpose
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Inferring

Explanation

Inferring is a skill used by good readers to ‘read between the lines’ of a text and detect information
that is not explicitly stated by the writer. Inferring uses a combination of textual information and
the reader’s prior knowledge and experience to aid a deeper level of comprehension.

Inferring creates a personal connection between the reader and the text by allowing the reader to
view what the writer has written through their own frame of reterence and prior experience. A key
part of inferring is justifying inferences using relevant prior knowledge and specific pieces of text.

Purpose
This strategy helps readers to:
= Draw conclusions based on clues in the text
= Make predictions betore, during and after reading

« Maoke connections from the text to the reader's own experience

Cause and Effect

Explanation

In addition to describing events, texts often explain why events occur and how events are
connected. If event B happens as a result of event A, event A is the cause of event B, and
event B is the effect of event A.

Looking for cause and effect relationships in a text means focusing on the process by which
events make other events happen. Readers identify the cause and effect in texts by asking
themselves, What happened? (effect) and, Why did it happen? (cause). This is an important skill
when reading historical texts.

Purpose
This skill helps readers to:

= Sequence events while reading

Make sense of events and narrative

Make predictions

|dentify connections

Develop a sense of causality and logic
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